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What is

Mental health encompasses
how we think, feel, and act.
It includes physical, mental,

and social well-being.

Mental health can affect students':
Students with poor mental
health have an increased risk of:

 (CDC, 2021; CDC, 2022) 3



"Non-judgmental awareness of our
thoughts, feelings, physical sensations, and

surroundings in the present moment"

Awareness
thoughts
emotions

body

Acceptance

Self-Reflective Stance
+ Non-judmental

attitude

Attention
purposeful

being
present

An overall well-being that
affects a person's mental health

Physical

Social

Intellectual
Emotional

Environmental

Spiritual

Financial

Occupational

absence of
disease
fit body

 family/personal
finances

communication
skills

supportive
relationshipspollution

crime

work
satisfaction

purpose for
existence

stressors
self-esteem

self-confidence

creativity
critical thinking
common sense

(Maynard,  et al., 2017; Stewart & Rice, 2022)

A TECHNIQUE TO HELP WITH WELLNESS:
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On a plane, we put the oxygen mask on ourselves before putting them on children.
Similarly, we need to care for ourselves before we can care for others. If burnt out,

we will not be as effective in our care.
 

Compassion
Fatigue

Secondary
Traumatic Stress

Compassion fatigue occurs when
caretakers become "physically,

emotionally, and spiritually
exhausted" from being exposed to

students' trauma. Compassion
fatigue can lead to an "inability to

provide sufficient care" to students.
Secondary traumatic stress

occurs when caretakers develop
symptoms similar to

posttraumatic stress disorder
(PTSD) from caring for a student

with trauma. This phenomenon
can cause caretakers to have

difficulties with everyday tasks.

Self-care can help teachers be
more effective caretakers when
working with students who have

trauma in their lives.

*See self-care resources in the Appendix 
(Dewey, 2022; Ormiston et al., 2022) 5



1 in 6 U.S. youth
aged 6-17

70% of students

49.5% 

Approximately 50% of
youth in the Welfare

system

TAKE A LOOK AT THE NUMBERS 
ABOUT STUDENTS YOU WORK WITH

experience a mental
health disorder each

year 

in need of mental
health treatment do
not recieve services

of adolescents develop a
mental health condition
between the ages 13-18

have mental health needs , with a
large number of the youth in the
Welfare system being youth of

color 
(NAMI, 2022; WHO, 2021; Alegria, Vallas, and Pumariega, 2011)6



have less access to mental

health services than whites,

are less likely to receive

needed care and are more

likely to receive poor quality

care when treated

RACIAL AND ETHNIC
MINORITIES

42% OF LGBTQIA+
YOUTH

considered suicide in
the past year

LOWER
SOCIOECONOMIC

STATUS (SES)  
correlates with mental health

disparities because children

living in poverty are exposed to

more stressors and have fewer

buffers to counter that stress.

LGBTQ YOUTH ARE
4X MORE LIKELY

to attempt suicide
than straight youth

(NAMI, 2022; McGuire and Miranda, 2014; Butler, et.al, 2011) 7



Clinically Generalized
Anxiety Symptoms

Pre- Covid: 11.6%

Clinically Generalized
Depressive symtoms

Post- Covid: 20.5%

Pre- Covid: 12.9%

Post- Covid: 25.2% 

COVID-19 & MENTAL

HEALTH 

8.9% increase

12.3% increase
(Racine et al., 2021)8



Children spend more time in schools than any other

location besides at home. Schools are often the first

line of defense for mental health concerns and 70-

80% of children that receive mental health services

access them at school. Also, youth are 6 times more

likely to complete mental health treatment in

schools than in community settings.

School staff play key roles in preventing further

mental health problems & in promoting mental health

through early identification and treatment.

Dimitropoulos et al., 2021; Fertman, 2014; KFHP, 2021; Moon et al. 2017; NASSP, 2017; U.S. Department of Education, 2021)

Mental health programs in schools are effective for

serving hard-to-reach populations such as children

in rural areas or racial and ethnic minority children.
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With training, adults in schools identify signs &

symptoms of mental health issues in youth. Staff also

help identify resources, support referrals, and connect

students to needed mental health services inside and

outside the education system.

School interventions f
or

students who are at risk for

mental health needs m
ay

include group counselin
g,

support groups, individ
ual

counseling, 504 plans, 
IEPs,

and more.

Dimitropoulos et al., 2021; Fertman, 2014; KFHP, 2021; Moon et al. 2017; NASSP, 2017; U.S. Department of Education, 2021)

Schools must maintain a positive, safe, & non-

stigmatizing academic environment. 
 

See the Appendix for a positive school climate checklist.
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Looking at theLooking at the  

Whole ChildWhole ChildWhole Child

Teacher's Role
Teachers can provide positive relationships

with students, collaborate with the community,
& influence policy change. Education shapes
students' development and mental health.

All staff shouldAll staff should
look at thelook at the

WHOLE CHILD &WHOLE CHILD &
ALL factors thatALL factors that
influence theirinfluence their
mental health.mental health. Society

Policy

Communities

Child

Individual

Relationships

Organizations

Personality

Coping Skills

Adaptability

Genes

Family

Peers Parenting
Style

Social
Environment

Social
Roles

Positive High
Quality

Relationships

Education

Community
Services

Support Systems

Identity

Societal Conflict

Neighborhoods
Housing

Research

Government
Regulations

Resources

Funding

Technology

Poverty

Oppression

Marginalization

Ecological Model

(Michaels et al., 2022)
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Staff ensuring school safety
helps create a positive

school climate.

US Department of Justice: 
Ten Essential Actions to Improve School Safety

Staff developing positive
relationships with students

Western Governors University 
6 Easy Ways to Build Relationships w/ Your Students

American Psychological Association
Improving students' relationships w/ teachers

High Speed Training 
Effective Communication in the Classroom: Skills for Teachers

Educators providing social-
emotional learning (SEL)

See later pages on SEL curriculum for more 
information & resources

Staff using positive
behavioral techniques

National Center for Learning Disabilities
Positive Behavior Strategies: An Approach for Engaging &
Motivating Students

Center on PBIS (Positive Behavioral Interventions and Supports) → go to
pbis.org for more

Supporting & Responding to Students’ Social, Emotional, &
Behavioral Needs: Evidence-Based Practices for Educators

KAIRARANGA – VOLUME 13, ISSUE 1
Article on Evidence-based Classroom Behaviour Management
Strategies

Staff promoting inclusion &
respecting diversity

US Department of Health & Human Services:
School Connectedness

What Can Schools do?
Bullying Prevention at School
What is Cyberbullying?
 LGBTQ+ inclusivity

Edutopia - George Lucas Educational Foundation
Inclusive curriculum 

US Department of Justice: 
5 Things about School-Based Violence Prevention & Intervention
Programs

See later page on cultural diversity in the classroom

Staff preventing &
addressing discrimination

Staff preventing &
addressing bullying

schoolwide 

YOUR ROLE AS AN EDUCATOR IS TO MAINTAIN
SCHOOL SAFETY & A POSITIVE SCHOOL CLIMATE

(Lazarus et al., 2021)

 

click the Hyperlinks
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https://www.schoolsafety.gov/sites/default/files/2021-01/Ten%20Essential%20Actions_Quick%20Reference%20Guide.pdf
https://www.wgu.edu/heyteach/article/6-easy-ways-to-build-relationships-with-your-students1908.html
https://www.apa.org/about/contact/copyright
https://www.apa.org/education-career/k12/relationships
https://www.highspeedtraining.co.uk/hub/communication-skills-for-teachers/
https://www.ncld.org/reports-studies/forward-together-2021/positive-behavior-strategies/
http://pbis.org/
https://assets-global.website-files.com/5d3725188825e071f1670246/626c27c785879e08c1a7c8ea_Supporting%20and%20Responding%20to%20Students%E2%80%99%20Social%2C%20Emotional%2C%20and%20Behavioral%20Needs.pdf
https://files.eric.ed.gov/fulltext/EJ976654.pdf
https://www.cdc.gov/healthyyouth/protective/school_connectedness.htm
https://www.cdc.gov/healthyyouth/protective/school-connectedness/connectedness_schools.htm
https://www.stopbullying.gov/prevention/at-school
https://www.stopbullying.gov/cyberbullying/what-is-it
https://www.cdc.gov/healthyyouth/disparities/mai/pdf/LGBTQ_Inclusivity-508.pdf
https://www.edutopia.org/article/addressing-race-and-racism-head-classroom/
https://www.edutopia.org/article/addressing-race-and-racism-head-classroom/
https://www.ojp.gov/pdffiles1/nij/303386.pdf


Administrators & staff creating
opportunities for student

leadership

Teaching Expertise
15 Leadership Activities for High School Students

Unify High School
How to Nurture Student Leadership

Edutopia - George Lucas Educational Foundation
5 Tips for Creating Effective Student Leadership Groups

Administrators & staff
implementing fairness of rules

with clear expectations

IRIS Center
Establishing Classroom Norms & Expectations

US Department of Education
Guiding Principles: A Resource Guide for Improving School
Climate & Discipline

University of Nebraska-Lincoln & the Nebraska Department of
Education

School Values & Expectations 

Educators consistently
teaching & upholding school

values

Educators & staff having high
expectations of students &

encouraging student efficacy

The Progress of Education Reform - clearinghouse
Teacher Expectations of Students

Edutopia - George Lucas Educational Foundation
The Necessity of Having High Expectations

Oregon GEAR UP - Educational Partnerships, Inc. (EPI)
Importance of High Expectations 

Social Psychology of Education 
‘Believe in me, and I will too’: a study of how teachers’
expectations instilled confidence in Grade 10 students

Educators instilling student
confidence, interpersonally &

academically

Staff pursuing training &
further education

US Department of Education
School Climate Improvement Online Modules

California Department of Education
Bullying Prevention Training & Resources

California School Climate Conference
Spring Workshops

This can be done by reading research or participating in trainings.

see what trainings & workshops are being offered by your school district

Educators collaborating &
having good relations w/ staff 

National Center for Learning Disabilities
Collaboration: Partnering With Colleagues, Families, and
Caregivers to Promote Student Success

Edutopia - George Lucas Educational Foundation
Keeping the Door Open to Collaboration

Branching Minds
Benefits of and Strategies for Teacher Collaboration in MTSS

See later pages on who your school-based team is & the importance of
communication & collaboration 

Educators communicating staff  
& student needs to

administrators

Educators having good home &
family communication

(Lazarus et al., 2021) 13

https://www.teachingexpertise.com/classroom-ideas/leadership-activities-for-high-school/
https://unifyhighschool.org/student-leadership/
https://www.edutopia.org/article/5-tips-creating-effective-student-leadership-groups/
https://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf_case_studies/ics_norms.pdf
https://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf
https://k12engagement.unl.edu/strategy-briefs/School%20Values%20%26%20Expectations%202-6-15.pdf
https://www.ecs.org/clearinghouse/01/05/51/10551.pdf
https://www.edutopia.org/article/necessity-having-high-expectations/
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwiL1t6Piaz7AhX2kWoFHSihAkUQFnoECBoQAw&url=https%3A%2F%2Foregongearup.org%2Fsites%2Foregongearup.org%2Ffiles%2Fresearch-briefs%2Fhighexpectations.pdf&usg=AOvVaw3ELuoUFEO6viPytRd-hOhq
https://oregongearup.org/sites/oregongearup.org/files/research-briefs/highexpectations.pdf
https://oregongearup.org/sites/oregongearup.org/files/research-briefs/highexpectations.pdf
https://link.springer.com/article/10.1007/s11218-021-09668-1
https://safesupportivelearning.ed.gov/scirp/online-modules
https://www.cde.ca.gov/ls/ss/se/bullyres.asp
http://schoolclimateconference.com/spring-workshops/
https://www.ncld.org/reports-studies/forward-together-2021/collaboration/
https://www.ncld.org/reports-studies/forward-together-2021/collaboration/
https://www.edutopia.org/practice/teacher-collaboration-matching-complementary-strengths
https://www.branchingminds.com/blog/teacher-collaboration-mtss


Maslow's hierarchy of needs

(McLeod, 2022)

  People who have difficulty achievingPeople who have difficulty achieving
very basic physiological needs (such asvery basic physiological needs (such as
food, shelter, etc.) are not capable offood, shelter, etc.) are not capable of

meeting higher growth needs.meeting higher growth needs.

Once an individual’sOnce an individual’s
physiological needs arephysiological needs are
satisfied, the needs forsatisfied, the needs for

security & safety becomesecurity & safety become
primarily important.primarily important.  

  

People want toPeople want to
experience order,experience order,

predictability, andpredictability, and
control in their lives.control in their lives.  

  

Safety needs can beSafety needs can be
fulfilled by the family &fulfilled by the family &

society, such as at school.society, such as at school.

BelongingnessBelongingness  
is a human emotionalis a human emotional  
need for interpersonalneed for interpersonal

relationships,relationships,
affiliating,affiliating,

connectedness, & beingconnectedness, & being
part of a group.part of a group.

Needs are organized in a hierarchyNeeds are organized in a hierarchy
where more basic needs must be metwhere more basic needs must be met
prior to higher needs, more or less.prior to higher needs, more or less.

In the classroom!In the classroom!  
Before a student's cognitive needsBefore a student's cognitive needs
can be met, they must first fulfillcan be met, they must first fulfill

their basic physiological needs.their basic physiological needs.

14
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It's important to know who your school 'team' is

Administrators & Principals

Decision makers that define the
safe school climate 
Provide a meaningful learning
environment
Address barriers to school climate
Promote mental health schoolwide
and through procedures
Conduct schoolwide assemblies
about general mental health
awareness (suicide prevention,
bullying, etc.)
Support all school-based mental
health specialists
Ensure access to trainings that
build awareness
Facilitate methods of
communication (w/ parents,
teachers, & other staff)
Survey the site for direct and
indirect needs

School Psychologist

School Counselor

Support students, families, &
teachers in academic, behavioral,
& emotional success through
prevention & intervention support
Support Special Education
students & teachers
Provide advice on universal
screenings as change agents
Consult & collaborate with
teachers, families, & service
providers
Provide data-based
recommendations to admin

Support students, families, &
teachers in academic & emotional
success 
School violence & mental health
prevention & intervention
Provide group or individual
counseling
Implement programs that
enhance student success
Provide knowledge and resources
to other staff on school climate,
student wellness, & staff wellness
Most likely part of the school crisis
response team

(ASCA, 2022; Dowdy et al, 2015; Lazarus et al., 2021;
NASP, 2021; NASSP, 2017; Wiley University Services., 2021) 15



Instructional Aides &
Assistants

School-based Social Worker
Consultation w/ teachers,
parents, & administrators
Collaborate w/ families & outside
agencies
Support the student, family, &
community
Behavioral & classroom support
through positive behavioral
interventions
Promote conflict resolution &
anger management

School Nurse
Provide direct healthcare to
students
Promote a healthy school
environment
Provide a safe space for students
Have empathy, compassion, &
understanding toward students
Collaborate & communicate w/
outside providers
Monitor & administer medications
Help screen at-risk behaviors
through preventative & screening
services

Coaches
Ensure students are safe &
healthy
Work w/ many kids that are
motivated to play sports which
may help their emotional well-
being & mental health
Have the opportunity to recognize
and triage mental health red flags
May notice withdrawal behavior in
students in sports

Assist the teacher in all facets of
daily classroom management
Work with students
Provide behavioral support
Complete administrative tasks
May assist a student one-on-one
May work directly with those with
medical needs or those with
mental health needs

(Bohnenkamp et al., 2015; Council on School Health,
2008; Solomon, 2o22; Wiley University Services., 2021)16



Families
Have insight on their child’s life
outside of school
Communicate with school staff
Respond to surveys & rating-
scales
Point out changes in their child’s
behavior, grades, or attendance
Consult w/ school staff on
strategies that may best support
the student
Progress-monitoring at home
Model the expectations they have
for their child

Community Providers
Provide outside services for
students & their families
Primarily implement direct
services for at-risk students such
as  counseling and more
Enhance existing services &
contribute to the school
improvement plan
Collaborate with school staff to
support students
Just like school staff, they ...

work on prevention,
promotion, & intervention
services
data collection & reporting; 
confidentiality agreements &
information sharing protocols; 
attend team meetings, 
participate in trainings &
professional development

Other Educators 

*Remember, roles may
vary accross schools*

(Lazarus et al., 2021; National
Association of School Psychologists, n.d.) 17



Based on conclusions in
many studies, the quality

of communication
between teachers and
counselors needs to be

imporved

"Working with teachers is one of the
greatest collaborative efforts school

counselors can make on behalf of students. 
. . .

This partnership is essential to helping
students to be successful.

. . .
When the teacher and counselor work

together, they can identify the needs of
the student and determine the best way to

address the concerns."
 

- Julie Hartline
   (school counselor)

 

It is important for educators to
communicate their concerns to school

counselors or school psychologists.

"Collaborative planning [. . .] can lead to
improved efficiency and effectiveness."

 
- Dr. Trish Hatch

(Ferlazzo, 2021; Sherman et al., 1969)18



create a positive school climate 
build & maintain relationships with many
students
support students
foster academic, behavioral, & social-emotional
student development through classroom
curriculum
help with early detection of mental health
problems in students
can provide students with time & space to help
calm them
are involved in consultation, collaboration, &
communication with mental health
professionals, administrators, & families
attend meetings for students at-risk 
help identify signs & symptoms of mental
health issues

Educators play an
important role in

student mental health!
You...

(Ekornes, 2015; Lazarus et al., 2021; Moon, 2017) 19



it does not

imply a

diagnosis!

It is important to

remember that

the presence of

symptoms

means we

should seek help

for the student

but......

Common DiagnosisCommon Diagnosis

 Adolescents can present

these diagnoses differently

than young children or adults

might present them.

(APA, 2022)

the next few slides will provide a snapshot of symptoms

& behaviors related to some common mental health

diagnoses for your high school students

seen in high school student populations

20



DepressionDepression

AnxietyAnxiety

A mood disorder
identified by feelings

of sadness
(depressed mood) or

loss of interest or
pleasure.

Significant weight loss,
insomnia, fatigue,

diminished ability to
concentrate, feelings of

worthlessness,
diminished interest in

activities.

Excessive worry about
a number of event or
activites where the

worry is out of
proportion to the

actual likelihood of
anticipated event. 

Restlessness, figeting,
feeling on edge. Easily

fatigued, difficulty
concentrating,

irritability, muscle
tension, sleep
disturbance.

What does it
look like in the

classroom?
What is it?

(APA, 2022) 21



Attention DeficitAttention Deficit
Hyperactive DisorderHyperactive Disorder

(ADHD)(ADHD)
What does it

look like?
What is

it?

(APA, 2022)

Inattention: 
makes careless
mistakes, does not seem
to listen, has difficulty
organizing, is easily
distracted, and is often
forgetful in daily
activities.

Hyperactivity: 
taps with hands or

fidgets, squirms in seat,
unable to engage in

leisure activities, often
talks excessively, often
"on the go" as if "driven

by a motor"

 a persistent pattern of
inattention and/or

hyperactivity-
impulsivity that
interferes with
functioning or
development”

22



Anorexia  Nervosa

What does it
look like?What is it?

(APA, 2022)

A persistent pattern of
behavior that violates
societal norms that are age-
appropriate. This can cause
significant impairment in
social, academic, or
occupational functioning.

Aggression to people
or animals,
destruction of
property, serious
violation of rules,
deceitfulness or
theft

Bulimia  Nervosa
recurrent episodes of
binge eating, where eating
is done in a discrete
period of time, an amount
of food larger than what
most people would eat. 

Sense of lack of control
over eating during the

episode.
Recurrent inappropriate
compensatory behaviors

in order to prevent weight
gain. 

restriction of energy
intake relaize to
requirements, leading to
significant low body
weight (context of age,
sex, development and
physical health)

Restricting type: Intense fear of
gaining weight or becoming fat,

weight loss accomplished
through dieting/fasting/excessive

exercise.
Binge-eating/purging type:
recurrent episodes of binge-
eating behavior followed by self-
induced vomiting.

Conduct  Disorder
(CD)

 

23



Talking about dying.
Change in personality (sad,
withdrawn, anxious)
Change in behavior (difficulty
concentrating)
Change in sleep patterns
(insomnia, oversleeping,
nightmares)
Change in eating habits (loss of
appetite and weight,
overeating)
Fear of losing control (acting
erratically, harming self or
others 

**Warning signs do not mean a
student is going to attempt, but
they should be responded to in
a thoughtful & serious manner. 

 

Do not dismiss this as 
a cry for attention!

Key Terms:Key Terms:
Suicide: death caused by 
self-directed injurious
behavior with any intent to
die as a result of the behavior.

Suicidal  Ideation: thoughts of
suicide that can range in severity
from a vague wish to be dead or
active suicidal ideation with a
specific plan and intent. 

Suicide attempt: a non-fatal self
directed potentially injurious
behavior with any intent to die
as result of the behavior (may or
may not result in injury).

What to look for?

Suicidal ideation is not a diagnosis but is a symptom of

some mental disorders and can also occur in response to

adverse events without the presence of a mental disorder. 

Suicidal Ideation

*See the Appendix for additional Crisis Hotlines!*
(APA, 2022)

Suicide Prevention Hotline: 1-800-273-TALK (8255)

24



ResilienceResilienceResilience

PROTECTIVE FACTORSPROTECTIVE FACTORS

Resilient children have at least
one close bond with an

attentive and affectionate
caregiver who acts as

emotional support and a
positive role model

RISK FACTORSRISK FACTORS

Resilience is the experience of having "good
outcomes in spite of serious threats to adaptation
or development." 
- Ann Masten, key figure in resiliency research

Reactivity to stress
Self-concept

Strained interpersonal relationships

Environmental stressors
SOcietal stressors

Individual

Relationships

Organizations/Communities/Policy/Society

Adverse Childhood Experiences

Beneficial personality traits

Caring and responsive caregivers
Outside support from the community

Safety and basic needs

Individual

Relationships/Organizations/Communities

Policy/Society

Violence
Experiencing a death
Abuse, including neglect
Instability in the household
etc.

Toxic stress → issues with brain development, immune systems, and stress-
response systems → affect attention, decision making, and learning
Depression

Experiencing and being exposed to traumatic events

Potential Consequences

(CDC, 2021; Heller et al., 1999; Masten, 2001; Werner, 1993) 25



What are Adverse Childhood

Experiences?

Family History of Mental

Health Complications 

Childhood abuse or

neglect 

Early parental separation

or loss

Disturbed family

environment 

Low self-esteem or

negative self-perception 

Conduct or substance 

Exposure to trauma or

adverse childhood

experiences 

       abuse disorder

Risk Factors Warning Signs 

Adverse Childhood Experiences
or ACEs are potentially traumatic
events that occur before a child

turns 18. 
 

High levels of childhood adversity
are associated with depressive

symptoms, antisocial behavior, and
drug use throughout an adolescent's

transition to adulthood. 

Chronic absenteeism 

significant decrease in

academic performance 

Somatic symptoms (i.e.,

sore stomach,

dizziness, headache)

Difficulty focusing in

class 

Risky behavior or

Impulsivity 

Substance abuse 

Non-suicidal self-

injurious behaviors 

Withdrawal from

friends and family

Noticeable changes in

sleeping and eating

habits 

Unusual neglect of

personal appearance 

Eloping or running

away from school or

home

Chronic feelings of

sadness, anxiety, or

hopelessness. 

Learn more about how to
support students with ACEs

here: 

(Bertuccio et al., 2022; Fitzgerald et al., 2022; Saluja et al., 2004)

Personal and environmental factors that can
place students at a higher risk for developing a

mental illness.  

Behaviors that students may engage in, that 
 indicate that they might struggling with mental

illness.  

Teacher Tip: 
If you suspect that your

student is struggling
with a mental illness,
reach out to a school

psychologist or
counselor and see what

you can do to help
below!
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Educator

Resources

Suicide risk

factors and

warning signs 

What can educators do if they suspect a
student is struggling with mental illness?

Help students
connect with

trusted
individuals on

campus

Communicate
student

concerns with
administrators

and support
teams 

Help student's
identify self-

soothing
behaviors and

coping skills

Learn how to
recognize

warning signs in
students and

lead empathetic
conversations

Learn about
partnerships

with local mental
health agencies 

Help students
self-monitor and

self-reflect on
their experiences

Collaborate with
other educators

to promote
socioemotional

competence and
resilience in

students

Focus on positive
behavior

supports and
interventions in
the classroom

Attend support
meeting to dicuss

student needs
and develop

interventions

Tips for
educators about
how to address
mental health in

the classroom
from students 

(Bertuccio et al., 2022; Fitzgerald et al., 2022; Saluja et al., 2004) 27
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YOU are the mandated reporter.
If child abuse or neglect is suspected, 
 report it!

Details are important. Try to gather as
much as you can.

Further actions need to be taken:
If CPS take the case, you will need to fill
out a written report. 

Excessively withdrawn, fearful,
and anxious about doing
something wrong.
Shows extremes in behavior.
Does not seem attached to
parent or caregiver.

Frequent injuries or unexplained
bruises, cuts, or welts
Is always watchful and "on alert"
Injuries appear to have a pattern
such as marks from hand or
object.
Shies away from touch, and
flinches at sudden movements.

Trouble walking or sitting
Displays knowledge or interest
in sexual acts in appropriate to
his or her age.
Makes strong efforts to avoid a
specific person.
Does not want to change
clothes in front of others.
An STD or pregnancy, especially
under age of 14. 

Clothes are ill fitting, filthy or
inappropriate for weather.
Hygiene is consistently bad.
Untreated illness or physical
injuries.
Frequently left
along/unsupervised.
Frequently late or missing from
school.

PHYSICAL ABUSEEMOTIONAL ABUSE

SEXUAL ABUSE
NEGLECT

WARNING SIGNS OF ABUSE
IN CHILDREN

CHILD
ABUSE &
MANDATED
REPORTING 

AS A TEACHER,
REMEMBER...

28 (US Department of Education, 2021)
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ORANGE COUNTY: 
714-940-1000 
or 
800-207-4464

Link for a list of resources
that fall under the

Department of Social
Services 

Phone Numbers
to Report Child
Abuse - all
counties

Have the database open and ready
Consult with admin, counselor,
psych, or school social worker
Call to consult
Keep your own records of who you
speak to, what they said, case
number. 

LINKS & PHONE NUMBERS

(US Department of Education, 2021)

MORE HELPFUL TIPS

CONTACTS

29

MANDATED
REPORTING
CONTINUED...

https://cdss.ca.gov/inforesources/guides
https://cdss.ca.gov/inforesources/guides
https://www.cdss.ca.gov/reporting/report-abuse/child-protective-services/report-child-abuse


The Family Educational Rights
and Privacy Act is a federal law
that protects the privacy of
student education records.

FERPA

FERPA gives parents certain rights
with respect to their children's
education records
Includes IEP's, 504's and other
related documents. 

PRIVACY RIGHTS
(20 U.S.C. §
1232g; 34 CFR
Part 99) 

Association of
American
Educators
National Education
Association
California Teachers
Association

Important Websites for
Ethical Guidelines and
Legal Help

PARENT/STUDENT RIGHTS
UNDER FERPA

Transfers to students once they turn
18
Access to educational records
Right to request that a school correct
records which they believe to be
inaccurate or misleading.
Schools must have written permission
from the parent is eligible student in
order to release any information from
a student;s education record
Schools may disclose, without consent,
directory information such as
student's name, address, phone
number, place and date of birth, dates
of attendance, etc.

(US Department of Education, 2021)

TEACHERS!
USE  THESE  FOR
MORE INFO
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Race

  How does Cultural Diversity Manifest in the Classroom?How does Cultural Diversity Manifest in the Classroom?

What is Cultural Diversity inWhat is Cultural Diversity in
the Classroom?the Classroom?  

What is Culture?
"A Way of Life"

 Culture encompasses
a distinct pattern of
behaviors that have

evolved from adaption
to a unique

environment

Customs ValuesLanguage 

Common words and
phrases, nonverbal cues,

and gestures 

Ideas and concepts that are
important and useful to

students

Traditions and practices
that are unique to specific

groups of students

Culture impacts a student's
intersectionalities. 

Intersectionality describes how different
aspects of a student's identity intersect to

form unique experiences, opportunities and
barriers. 

 
 

Patterns of socialization 
Familial discipline and reward systems
Religion and access to community support systems 

A student's culture impacts their intersectionality
through: 

Culture

Gender

Socioeconomic
Status

Ability

Teacher Tip:
 Reflect on how your
cultural upbringing

influences your view
of mental health. 

Resources
to foster

community
in the

classroom

Lessons about
Learning for

Justice

Community
Building

Activities 
(Ortiz et al., 2020; Yasui et al., 2017) 31

https://www.learningforjustice.org/classroom-resources
https://www.edutopia.org/article/10-powerful-community-building-ideas
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Cultural CompetenceCultural Competence
How does culture impact mental health? 

Cultural Idiom of Distress
Ways of communicating
physical and emotional

suffering 

Meaning of the Mental Health  
to Oneself 

Attitudes toward mental
health and expected

outcomes towards counseling 

Healing Approaches 
Beliefs about the efficacy of
counseling and help-seeking

behaviors 

 Draw on
students' culture

to shape the
curriculum and

instruction

How can educators practice cultural
competency? 

Collaborate
with families in

the local
comunity

Communicate in
linguistically and

culturally
responsive ways

Recognize and
readdress bias
in the system
or classroom

Promote
respect for

students with
differences

Reflect on how
your cultural

lens influences
your practice

Ethnic minority groups are
less likely to verbalize

mental health concerns in
the classroom. Instead,

mental health implications
could surface as behaviors

and somatic symptoms. 

Educators can play a key
role in normalizing mental

health and modeling
effective ways to

communicate feelings or
cope with distress. 

Ethnic minority children and
youth are one-third as likely

to receive mental health
services. Educators can help
connect students to mental

health resources and
professionals. 

(Muniz, 2020; Yasui et al., 2017)32



~ 80% of the student population
Universal Supports &

Screeners

~15% of the student
population

~5% of the
student

population

Multi-tieredMulti-tiered  
System of SupportSystem of Support

(MTSS)(MTSS)
An MTSS framework is a continuum of evidence-based interventions and supports to

ensure positive outcomes for all students.  This framework involves collaboration
between school personnel and the community. 

 
MTSS is usually depicted as a three-tier model and requires constant data collection

and interpretation for best practice. Additionally, practices should be culturally
equitable and relevant to their population.

 
MTSS focuses on students’ 

 (Loftus-Rattan, 2021)

Students are not put
into tiered groups but
rather receive services
from certain tiers as
necessary as MTSS

functions as a
continuum and not a

categorization.

The amount of
support needed

at Tier 1 depends
on the school

population and
their unique

needs. Tier 1 can
look different at

different
schools.

Assessment, data
collection for progress

monitoring, and
collaboration are key
in determining what

level of support
students need

33



What are
Evidence-Based

Practices (EBP) in
Schools?

Multi-tiered
systems of

support
(MTSS)

Evidence-based practices are approaches
that have been found to be more effective for

students through research. EBPs are used
throughout the MTSS framework.

Examples:

Response to
Interviention (RTI)

Positive Behavioral Interventions
and Supports (PBIS)

Have you

experie
nced th

ese

inte
rv

entio
ns

working w
ith

 your

stu
dents?

It’s because
they are

evidence-
based! 
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WHAT QUALIFIES
AS EBP'S? 

1. There must be at least two,
quality experimental studies

(McIntosh & Goodman, 2016)

2. Studies must be conducted by
teams at different institutions

3. Studies must consistently
document educationally meaningful,
positive effects on valued outcomes
without any negative side effects

4. Evidence that the practice can be
implemented fully by typical school
personnel with typical resources

 5. Practice must be shown to work
with the particular students whom
you are supporting, taking special
consideration when students are
culturally and linguistically diverse
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O P T I O N  A :
I  C O N D U C T E D  A  M E N T A L  H E A L T H

A C T I V I T Y  I N  T H E  C L A S S R O O M  W H I C H
S E E M E D  T O  S I G N I F I C A N T L Y  I M P R O V E

M Y  S T U D E N T ' S  G R A D E S .
I  W I L L  I M P L E M E N T  T H I S  A G A I N  T H I S

Y E A R .  

CHECKING FORCHECKING FOR
UNDERSTANDINGUNDERSTANDING

E B P  S T Y L E !

O P T I O N  B :
I  R E S E A R C H E D  V A R I O U S  M E N T A L

W E L L N E S S  A C T I V I T I E S  A N D  F O U N D  O N E
T H A T  W A S  T E S T E D  B Y  V A R I O U S

I N S T I T U T I O N S  A N D  I N  T W O  S E P A R A T E
I N S T A N C E S  P R O V E D  T O  B E  E F F E C T I V E
F O R  T H E  S T U D E N T ' S  W E L L - B E I N G  A N D

A C A D E M I C S  

WHICH OPTION QUALIFIES ASWHICH OPTION QUALIFIES AS
EVIDENCE-BASED?EVIDENCE-BASED?

A N S W E R :  O P T I O N  B36



Name & Description Populations Served Positive Outcomes More Info Website

Transformative Life
Skills & Dynamic

Mindfulness

This is a trauma-informed
mindfulness curriculum that

addresses the whole child. This
program consists of 48 lessons
(15 minutes each) and focuses
on stress management, self-

awareness, emotion regulation,
and healthy relationships.

Students in grades 6 and 9
Black/African American,
Hispanic/Latinx, and Multi-
racial/other students
Students from low SES

For students in grades 6-12

Evidence has shown
effectiveness for: 

Improved school
connectedness
Improved other SEL
skills and attitudes

Students will be better able
to manage their stress and
emotions, handle trauma,
and have increase prosocial
behaviors.

Evidence shows
effectiveness in:

Translated
materials:
Spanish,
Chinese,
Arabic,
French,
Inuktitut

Cost: $35

 
 
 
 
 
 

More
information &

purchasing
available at the
Niroga Institute

Teen Outreach Program
(TOP)

 
TOP focuses on positive

adolescent development. The
program consists of weekly
peer group meetings over a
nine-month period, positive

adult guidance, and community
service learning.

Students in grades 7 and 9-
12
Black/African American,
Hispanic/Latinx, and White
students
Students from low SES

For students in grades 6-12

Evidence has shown
effectiveness for:

Improved academic
performance
Reduced problem
behaviors

Students will build social,
emotional, and life skills
while developing a positive
sense of self and
connecting with others.

Evidence shows
effectiveness in:

Translated
materials:
Spanish

Cost: $15k for
first year start-
up, $5k
annually
starting year 2

 
 
 
 
 
 
 

More
information &

purchasing
available at the
Wyman Center

Smart Brain Wise Heart
 

This is a blended learning
program that allows students
to engage in SEL on their own
through their online program
while participating in teacher-

led instruction in the
classroom.

Students in grade 10
Hispanic/Latinx, White,
Multi-racial/other students

For students ages 9-16 (grades
4-10)

Evidence has shown
effectiveness for:

Reduced emotional
distress

Students will be
empowered to make
smarter decisions, gain
greater self-control, and
have more academic and
social success.

Evidence shows
effectiveness in:

Translated
materials:
Spanish &
Mandarin

Cost: $29 -
$2,100
(annual
renewal will be
50%)

More
information &

purchasing
available at the

HeartMath
Institute

School-wide EBP in the Classroom
Social Emotional Learning (SEL)

Check out more evidence-based SEL
programs with the CASEL program guide!

(CASEL, 2022; HeartMath Institute, 2022; Niroga Institute, 2022; Wyman Center, 2022) 37

https://www.niroga.org/education/curriculum/
https://wymancenter.org/national-network/top/
https://www.heartmath.org/education/e-learning/smart-brain-wise-heart/
https://pg.casel.org/


Why are SEL Curriculums
important?

Consider
evidence-

based
programs 

Define your
Priorities 

Focus on 
 Improvemen

t

The curriculum you choose

should focus on improving

student or classroom

needs. 

Ex: Are you focused on

student advocacy? Bullying  

prevention? 

Find programs with

continuous opportunities

for evaluation. 

Consider differentiating

lessons to adapt to the

needs of your classroom.

Social-Emotional Learning (SEL)
Classroom Curriculums  

Focus on curriculums that

have undergone multiple

program evaluations.

Ensure that the program

meets the needs of

diverse learners.  

Choosing an SEL Curriculum
for your Classroom?

 Second Step

SEL curriculums help
students apply their

knowledge and skills toward
building positive

relationships, managing and
expressing their emotions,
and developing healthy

identities. 

Second Step
Example
Lessons

Mindset & Goals 
Recognizing Bullying & Harassment 
Thoughts, Emotions, & Decisions
Managing Relationships & Social Conflict

6th-8th Grade
Four Units

1.
2.
3.
4.

 

Incorporates relatable scenarios, individual
and group activities, explicit instruction,

and final unit assessments. 

SEL for Adults

Building Trust 
Managing Stress
Exploring Equity and Belonging 
Cultivating Resiliency and Efficacy

Educator and Adults (18+ Years)
Four Units

1.
2.
3.
4.

 

Research suggests that educator well-being
and social-emotional competency are strong

predictors of classroom quality &
engagement. 

(Schwartz & Skoog-Hoffman, 2020)

see the Appendix for 
sample SEL lesson plans!

 

click for a shortcut38



Screeners (interviews, surveys, rating
scales) help schools determine what

students' strengths and weaknesses are so
that schools can better address students'

needs and support them.
All children are required by
law to have an education -
thus, most students have

access to schools. Schools are
a first line of defense when it

comes to screening for and
finding problems that we can

help solve.

(Humphrey & Wigelsworth, 2016; National Center on Safe Supportive Learning Environments, n.d.)

SCREENERS

Screening results ≠ diagnosis

Follow your district and school
guidelines

Communicate with the rest of the
school staff, caregivers, and
students about the importance of
screeners in appropriate,
understandable language

When in doubt, refer to your school
counselor/psychologist

TIPS

KEEP IN MIND

Is the screening tool age-appropriate?
Is it culturally appropriate?
Look at its acceptability, feasibility, and
utility

Valid - measure what they claim to for the
population they are intended for
Reliable - consistent data across time

Social Validity

Screening Measures Should Be Evidence-Based

Referral to additional services should be made
as soon as possible following screenings for

those who need it!

Teachers are often the
primary informants as
teachers have the most

direct contact with
students! Collaborate with
caregivers and other staff
members to form the best
picture of students' needs.
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PROGRESS
MONITORING

A process of evaluating a student's mental health
based on their needs or goals. Monitoring is based

on frequently collected data or assessments. 

Standardized Surveys & Rating Scales

Social, Academic, & Emotional Behavior Risk Screener (SAEBRS)

Student Risk Screening Scale (SRSS)

Behavior Assessment System (BASC-3)

Behavior Rating Inventory of Executive Function (BRIEF-2)

Behavioral & Emotional Rating Scale (BERS-2)

Behavioral & Emotional Screening System (BESS)

Systematic Screening for Behavior Disorders (SSBD)

Behavior Goal Attainment Scaling (GAS)

Behavior Intervention Monitoring Assessment System (BIMAS)

Outcome Rating Scales (ORS)

Curriculum Based Measurement (CBM) 

General Outcome Measurement (GOM)

Strengths and Difficulties Questionnaire (SDQ)

School-Based Data

Attendance

Academic Achievement & Grades

Counseling Notes & Scaling Questions

Student Observations

Classroom & Recess observations 

Interviews 

Student,  Caregiver,  & other Teachers

WHAT TOOLS CAN EDUCATORS & THE SCHOOL-BASEDWHAT TOOLS CAN EDUCATORS & THE SCHOOL-BASED
TEAM USE AS SCREENERS & TO PROGRESS MONITOR?TEAM USE AS SCREENERS & TO PROGRESS MONITOR?

(Borntrager & Lyon, 2015; Dexter & Hughes, n.d.; Dowdy et al., 2010)

You may see the
following

examples used
with your
students. 

 
School

Psychologists will
often administer

these. Talk to
your school

psychologist for
more information
on what you can

administer.

*Remember
to work with
your school-
based team

to determine
which 

tools are
appropriate
measures*

40
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 (a) identify skills that are
underdeveloped and need to
be targeted for intervention
and 
(b) determine which skills are
strengths for each student and
can address a child's concerns.

The goal of strengths-based

screening is to:

B
E

N
E

FITS
 

focusing on
students'

strengths, not

their deficits! 

Captures the 
students' unique

abilities, highlighting
competencies & their

areas of strengths.
Acknowledges the

contribution of
contextual &

ecological factors of
the child.

Provides a more
holistic, optimistic
and positive view
of a child. 

Proactively assesses
the absence of a skill
that may be crucial
for healthy
development. 

(Lazarus et. al, 2021) 41



Behavioral & Emotional Rating
Scale, 2nd Edition (BERS-2)

Resiliency Scales for Children
& Adolescents (RSCA) 

Strengths & Difficulties
Questionnaire 

Social Emotional Assets &
Resilience Scales (SEARS)

Used to identify
individual competencies
of children aged 5-18
years old. 

Important when working
with an adolescent who is
struggling to find
acceptance in the class
environment or struggles
to identify life goals. 

Measures emotional
symptoms, conduct problems,
hyperactivity, peer
relationship problems, and
prosocial behaviors. 

Used for children aged 3-16
years old. 

Available in 80 languages
with norms from 10
countries. 

Used to identify aspects of
resilience and strengths in
children aged 9-18 years old. 

Scales include: 
Sense of mastery
(optimism, adaptability)
Sense of relatedness
(relationships)
Emotional Reactivity
(vulnerability to stress)

Focuses on assessing the
social-emotional
abilities of ages 5-18
years old children.
Domains measured are: 

Self
Social competence
Empathy
Responsibility

ASSESSMENTS

MEASURES

Here are a few types of  SBA assessments & progress monitoring
tools used within the MTSS framework in schools

(Cheung, Clements & Pechman, 1997)
42



How often should I
be collecting

progress monitoring
data? 

How should I record
the data and

where should the
information be

stored?

What behaviors,
goals, or student
needs are we

prioritizing through
data collection?

WHAT QUESTIONS CAN EDUCATORS ASK BEFORE PROGRESS MONITORING?

PROGRESS MONITORING
ACTIVITES FOR THE

CLASSROOM

Behavior Goal Attainment Scaling
(GAS) 

 

Method of rating behavioral, cognitive, or
social performance based on a criterion-

referenced scale 

Zones of Regulation
 

Tools to help students identify what they
are feeling at a particular moment and

help regulate their emotions

Direct Behavior Rating Scales
(DBR)

 

rating behavior during a specified
observation period and then sharing of

that information to inform decisions.
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"On a scale of 1-10, how do you feel right now? ...

What is making you feel like a  _  today"

EXAMPLE OF PROGRESS
MONITORING WITH

COUNSELING NOTES & 
SCALING QUESTIONS

Anyone can use scaling questions to progress monitor a
student's mental health, not just counselors!!

 

You as an educator can ask these questions.
(Anonymous., n.d.; SlideModel 2019)44



What would it take for you to increase, by just one point?
How will your life be better for you when you are at a *insert one number above*?
What will teachers see you doing that lets them know you are now at a *insert one
number above*?

Scaling questions provide a baseline of how the student is doing
and sets the stage for exploring progress already made.

 
Step 1: Present the scale and ask for a number. 

 
Step 2: Explore progress already made.

when its not the first time asking a scaling question
 

Step 3: Explore future progress. 
 

The goal when asking scaling questions is to strive for small changes
that will progress the student towards their preferred outcomes.

 

When the time is right, help the student explore future progress
on the scale in the direction of their goal, “best hope,” or

“miracle” - when things are 10% better
 

Examples: 

 
This helps create small, manageable, realistic, & achievable goals.

WHAT TO DO AFTER ASKING
A SCALING QUESTION

(Bertolino & O’Hanlon, 2002; Sabella, 2020; SolutionFocused Therapy Institute, 2022) 45

https://schoolcounselor.com/scaling/
https://solutionfocused.net/what-is-solution-focused-therapy/


Grant Opportunity for:

Screening, Brief

Intervention, & Referral to

Treatment (SBIRT)

Grant Opportunity for:
Screening, Brief

Intervention, and Referral
to Treatment (SBIRT) Health

Professions Student
Training

SCREENING RESOURCES

PROGRESS MONITORING
RESOURCES

Screening, Brief

Intervention, & Referral to

Treatment (SBIRT)
NAMI Screening Advocacy

Information

Academic Progress

Monitoring Tools Chart

Progress Monitoring

Guide

What is RTI & Progress

Monitoring for Math?

Progress Monitoring in a

Virtual Setting

 

click the Hyperlink OR 
scan the QR code

REMEMBER: you can always go to your school-based team with questions or for advice.

More on "What is

Progress Monitoring?"

School Mental Health

Screening Guide 

- a book

  

for more information . . .for more information . . .
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https://www.samhsa.gov/grants/grant-announcements/ti-21-008
https://www.samhsa.gov/grants/grant-announcements/ti-16-002
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https://www.nami.org/Advocacy/Policy-Priorities/Improving-Health/Mental-Health-Screening
https://intensiveintervention.org/resource/academic-progress-monitoring-tools-chart
https://otus.com/guides/progress-monitoring/
https://iris.peabody.vanderbilt.edu/module/rti-math/cresource/q1/p05/
https://www.pattan.net/Supports/Special-Educator-Related-Service-Provider-Showcase/BestPracticesOnline/Progress-Monitoring-Resources
http://www.rtinetwork.org/learn/research/progress-monitoring-within-a-rti-model
https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Quality-Guides/Screening-1.27.20.pdf
https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Quality-Guides/Screening-1.27.20.pdf


Resources & Tips
TOOLSTOOLSTOOLS

 

 

APPENDIXAPPENDIXAPPENDIX
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POSITIVE SCHOOL
CLIMATE CHECKLIST

My school engages in
efforts to create a positive
school climate

Staff and students enjoy
coming to school

Staff and students feel
welcomed, comfortable, & a
sense of belonging

Staff and students feel
safe, physically &
emotionally

There are lots of
opportunities for students
to be a part of school
activities

My school emphasizes
showing respect for all
students and staff

My school uses evidence-
based prevention strategies

My school promotes social-
emotional learning &
community building where it is
seen in weekly curriculum 

Staff are provided regular
training, professional
development, & support from
all school personnel

A student leadership program
is present, representative,
and receives training in
servant-leadership

A team that represents the
staff meets monthly to action
plan on ways to promote a
strong school culture 

School staff, students, &
families collaborate to
address educational & mental
health needs

The school collaborates with
local agencies &
stakeholders

There are high expectations
for behavior & the school uses
an instructional approach to
discipline

The school-wide values are
shared with families and
include practical low-burden
strategies for implementation

The school reports student
progress to families 

Students and staff are
greeted at the main entrances
of the school every day

There is an intentional process
to welcome and mentor new
students each year is in place

Twice a year a school climate
survey is given to staff,
students, and families that
leads to action planning

The school-based officer
improves school safety &
reduces referrals to law
enforcement

(CharacterStrong, n.d.; MAEC, 2016; U.S. Department of Education, n.d.)

Check the boxes for what you, as an educator, observe your school doing. 
Reflect on what you could do & who you can talk to about your unchecked boxes.
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Hotlines & Text Lines

Suicide Prevention Lifeline
1-800-273-TALK (8255)

Spanish & English options

Love Is Respect
Dating Violence Hotline

1-800-331-9474
Text “LOVEIS” to 22522

Trevor Project Lifeline
LGBTQIA+

1-866-488-7386

Trans Lifeline
1-877-565-8860

Boys Town National Hotline
for family challenges

1-800-448-3000
Text “VOICE” to 20121

Crisis Prevention Hotline (OC)
24-hr confidential suicide prevention

1-877-7-CRISIS

CA Youth Crisis Line
24/7 confidential counseling

call or text:
1-800-843-5200

Crisis Text Line
Text “HOME” to 741-741 

for crisis counselor

Panic Attack Helpline
1-800-64-PANIC (72642)

Teens Support Teens Helpline
1-800-TLC-TEEN

Or text “TEEN” to 839863

Spanish Suicide Prevention Lifeline
1-800-628-9494

SAMHSA’s National Helpline
(Spanish option available)

1-800-662-HELP (4357)

SAMHSA 
scan for more Spanish resources
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NATIONAL SUICIDE PREVENTION LIFELINE
TEXT 9-8-8 

CRISIS HOTLINE
AVAILABLE IN ASL

Additional Community Resources,
Hotlines, & Text Lines
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SELF-CARE TIPS
TAKE TIME TO DO THINGS YOU ENJOY
includes everyday activities that YOU find relaxing, fun, or
energizing (ex. reading a book or taking a vacation)

change vague goals to specific goals.
“I will take more time for self-care.” → "I will walk every day."

CREATE SPECIFIC SELF-CARE GOALS

TAKE CARE OF YOURSELF
eating regular meals, getting enough sleep, caring for
personal hygiene, & anything else that maintains good health

MAKE SELF-CARE A PRIORITY
Don't let other things interrupt the time you set aside for self-
care. It should be given the same importance.

MAKE SELF-CARE A HABIT
Using self-care once won’t have much effect on reducing stress.
Choose activities you can do often, & that you will stick with.

SET BOUNDARIES
Your self-care is reason enough to say "no" to others. Remind
yourself that your needs are as important as anyone else’s.

A FEW MINUTES IS BETTER THAN NONE
Set reminders to take regular breaks, even if it’s small. Often,
stepping away will energize you to work more efficiently.

UNHEALTHY ACTIVITIES ARE NOT SELF-CARE
Substance use, over-eating, etc. hide uncomfortable emotions
temporarily, but  cause more problems in the long run.

KEEP UP W/ SELF-CARE, EVEN WHEN YOU’RE FEELING GOOD.
This will keep you in a healthy routine. Plus, self-care might be
part of the reason why you’re feeling good!

FOR BOTHFOR BOTH  
TEACHERS & STUDENTSTEACHERS & STUDENTS

(Therapist Aid LLC., 2020)
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SELF-CARE TIPS IN SPANISH
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we are a team

we are a teamwe are a team

we are a team

we are a teamwe are a team

avoid drinks & drugs

excercise regularlybe kind to yourself

have fun & be creativetake up a hobby

relaxhelp others

POSITIVE STEPS
TO WELLBEING

balance sleepeat healthy

connect with others

acceptancesee the bigger picture

We all have bad days. Encourage rather than
criticise yourself. Treat yourself the way you
would treat a friend in the same situation.

Being active helps lift our mood, reduces stress
and anxiety, improves physical health, & gives

us more energy. Find an activity you enjoy

Taking up a new skill can Increase your
confidence & interest, meet others, or prepare

for finding work. 

This will help you feel better & increases your
confidence. Enjoy yourself!

Get involved with a community project, charity
work, or simply help out someone you know.
You’ll be doing something worthwhile which

will help you feel better about yourself.

Make time for yourself. Allow yourself to chill
out & relax. Find something that suits you –
different things work for different people.

Remember to breathe…

Remember to eat regularly, eat breakfast, eat
healthily, eat fruit & vegetables, drink water

Get into a healthy sleep routine (going to bed &
getting up at the same time each day)

Stay in touch with family and friends - make
regular and frequent contact with them.

Avoid using alcohol or non-prescribed drugs to
help you cope. It will only add to your problems.

We all have different meanings to situations &
see things from our own point of view. Broaden

out your perspective & consider the bigger
picture. Ask: What meaning am I giving this? Is

this fact or opinion? Is there another way of
looking at this? How important is it? What can I

do right now that will help most?

We tend to fight against distressing thoughts &
feelings. We can learn to just notice them & give
up that struggle. Some situations we just can’t

change. Sometimes, allow those thoughts &
sensations to just be – they will pass. 

(GetSelfHelp., 2010) 53



SEL-Based 
Classroom Curriculum  

Sample Lesson Plan

Environmental Factors that Contribute to Bullying 
Grade 8 

Lesson objectives,

materials, and key

vocabulary are listed

for teachers to review

beforehand. 

Students begin each

lesson with a review of

the previous one,

followed by an individual

or group activity to

foster engagement.

Teacher Tip: 

Consider alternative

ways to teach

vocabulary to make the

content more accessible

(i.e., videos, pictures)
(Second Step, 2012)54



SEL-Based Classroom
Curriculum 

Sample Lesson Plan

Environmental Factors that Contribute to Bullying 
Grade 8 

Students have the

opportunity to reflect

and relate to the

content being taught. 

Students begin each

lesson with a review of

the previous one,

followed by an individual

or group activity to

foster engagement.

Teacher Tip: 

Consider ways to modify

the activities to make

them more engaging 

(i.e., group discussions,

parking lot activity)

Check out the original
lesson plan and interactive

parts here!

(Second Step, 2012)
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Bad grade on 
a test

Positive Self-Talk 
for students!

I am a failure I will do better
next time

Asking for help

Giving an oral
presentation

Approaching a
new peer

SituationSituation

Ex
am

pl
e

Negative Self-talkNegative Self-talk Positive Self-talkPositive Self-talk

*write a situation*
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GRATITUDE
ACTIVITY

I am grateful for...
I am grateful for...

I am grateful for...

I am grateful for...

I am grateful for...

Name a person

Name a place

Name a thing 

Write a memoryName a food 
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Gratitude Journal
Three Good Things

pick 3 different statements each day this week to complete:

ONE GOOD THING THAT HAPPENED TO ME TODAY...

SOMETHING GOOD THAT I SAW SOMEONE DO ...

TODAY I HAD FUN WHEN ...

SOMETHING I ACCOMPLISHED TODAY ...

SOMETHING FUNNY THAT HAPPENED TODAY ...

SOMEONE I WAS THANKFUL FOR TODAY ...

SOMETHING  I WAS THANKFUL FOR TODAY ...

TODAY I SMILED WHEN ...

SOMETHING ABOUT TODAY I WANT TO REMEMBER

TODAY WAS SPECIAL BECAUSE ...

TODAY I WAS PROUD OF MYSELF BECAUSE ...

PEOPLE THAT ARE IMPORTANT TO ME ARE ...

SOMETHING INTERESTING THAT HAPPENED TODAY

MY FAVORITE PART OF TODAY ...

SOMETHING I WAS HAPPY ABOUT TODAY ...

SOMETHING I DID WELL TODAY ...

write your statements in a weekly  journal 
(Therapist Aid LLC., 2018)58



Gratitude Jar
class assignment

SOMETHING I LOOK FORWARD TO .. 

I APPRECIATE (PERSON), BECAUSE ...

SOMETHING I LIKE ABOUT MY FAMILY ...

I FEEL HAPPY WHEN ...

SOMETHING  I WAS THANKFUL FOR TODAY ...

EVERY DAY, I LOOK FORWARD TO ...

SOMETHING I LIKE ABOUT MYSELF ...

TODAY WAS SPECIAL BECAUSE ...

MY FAVORITE PART OF TODAY ...

(Therapist Aid LLC., 2018)

THREE PEOPLE WHO MAKE ME HAPPY ARE ..

MY FRIEND (NAME) MAKES ME HAPPY BECAUSE ...

In class: use a real jar OR draw an
empty jar on the board or a poster.
 Have each student write 1-3 things
they are grateful for  on post-it notes or
pieces of paper.  Ask if any are willing to
share and write them down on the
classroom jar. Practice this weekly or
daily & share this with families.
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________ 's  
Gratitude Jar

individual assignment

SOMETHING I LOOK FORWARD TO .. 

I APPRECIATE (PERSON), BECAUSE ...

I FEEL HAPPY WHEN ...

SOMETHING  I WAS THANKFUL FOR TODAY ...

EVERY DAY, I LOOK FORWARD TO ...

SOMETHING I LIKE ABOUT MYSELF ...

TODAY WAS SPECIAL BECAUSE ...SOMETHING I LIKE ABOUT MY FAMILY ...

(Therapist Aid LLC., 2018)

THREE PEOPLE WHO MAKE ME HAPPY ARE ...

MY FRIEND (NAME) MAKES ME HAPPY BECAUSE ...

In your gratitude
jar, write or draw
different things you
are grateful for

examples:
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S p a n i s h  G r a t i t u d e  S t a t e m e n t s

(Therapist Aid LLC., 2018)

HOY FUE ESPECIAL PORQUE… 
APRECIO A (PERSONA) PORQUE… 
ALGO QUE LOGRÉ EL DÍA DE HOY… 
ALGO QUE ESTOY DESEANDO… 
ALGO POR LO QUE ME SIENTO AGRADECIDO… 
ALGO QUE ME GUSTA SOBRE MI FAMILIA… 
TRES PERSONAS QUE ME HACEN FELIZ SON... 
HOY ME SENTÍ CONTENTO CUANDO… 
ALGO PEQUEÑO QUE ME HACE SONREÍR… 
HOY ME DIVERTÍ CUANDO…
ALGO QUE SIEMPRE QUIERO RECORDAR SOBRE EL DÍA DE HOY…
ESTOY ORGULLOSO DE (PERSONA) PORQUE… 
ALGO QUE APRECIO SOBRE MI PASADO… 
MI AMIGO(A) (NOMBRE) ES IMPORTANTE PARA MÍ PORQUE… 
ALGO BUENO QUE SUCEDIÓ EL DÍA DE HOY… 
HOY ME SENTÍ ORGULLOSO DE MÍ MISMO PORQUE… 
ALGO INTERESANTE QUE VI RECIENTEMENTE… 
ALGO ESPECIAL SOBRE MI FAMILIA… 
ALGO CHISTOSO QUE SUCEDIÓ EL DÍA DE HOY… 
ALGO QUE ME GUSTA SOBRE MÍ MISMO…
MI TRADICIÓN FAMILIAR FAVORITA… 
MI PARTE FAVORITA DEL DÍA DE HOY… 
ALGO POR LO QUE ESTOY AGRADECIDO… 
TRES AMIGOS(AS) QUE APRECIO… 
UN RECUERDO ESPECIAL QUE TENGO DE MI FAMILIA… 
ALGO QUE ESPERO CON INTERÉS TODOS LOS DÍAS… 
HOY ME SENTÍ CONTENTO CUANDO… 
ESTA SEMANA HA SIDO BUENA PORQUE… 
ALGO QUE ME GUSTA SOBRE MÍ MISMO… 
ALGO QUE ME HIZO SONREÍR EL DÍA DE HOY…

GRATITUD
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Student Assignment
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For Both Teachers & Students
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Self Reflect:

What do I do that I will continue doing?

____________________________________________________________

What do I never or rarely do that I can do more of?

____________________________________________________________

What has never occurred to me before?

_____________________________________________

What section has the highest average rating?

_____________________________________________

What section has the lowest average rating?

_____________________________________________
69



Spanish Self-Care Assessment
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¿Qué hago que seguiré haciendo?

__________________________________________________

¿Qué nunca o rara vez hago que puedo hacer más?

__________________________________________________

¿Qué te gustaría mejorar?

__________________________________________________

¿Qué nunca se me ha ocurrido antes?

__________________________________________________

¿Qué sección tiene la calificación más alta?

__________________________________________________

¿Qué sección tiene la calificación más baja?

__________________________________________________

Spanish Self-Reflection

Autorreflexión
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Teacher Compassion Satisfaction & Fatigue Scale
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